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The impact of Project-Based Learning (PBL) on

teaching English as a foreign language

Elimpacto del aprendizaje basado en proyectos (ABP) en la
ensenanza del inglés como lengua extranjera

ABSTRACT

This article analyzes the use of online educational platforms as a
strategic tool to improve the academic performance of students in Ecuador,
especially in basic education and technical high school. In the post-pandemic
context, marked by accelerated educational digitalization, these platforms
have become key spaces to ensure pedagogical continuity, strengthen
competencies, and facilitate teacher-student interaction.

Using a documentary-analytical approach based on empirical
studies and official sources, the article highlights benefits such as expanded
access to content, personalized learning, student autonomy, and
collaborative work. Tools like Moodle, Microsoft Teams, Google Classroom,
and Educa enable immediate feedback, self-assessment, and academic
support, all of which positively influence school performance—particularly
when combined with active, context-sensitive methodologies. However,
challenges remain, such as the digital divide, unequal access to devices and
connectivity, insufficient techno-pedagogical training for teachers, and a
weak institutional culture of educational innovation.The research concludes
that achieving a lasting impact requires a comprehensive approach that
includes strengthening teachers’ digital competencies, redesigning curricula
for virtual environments, promoting technological inclusion with a focus on
equity, and institutionalizing ICT-mediated pedagogical practices. In this
way, digital platforms cease to be a temporary solution and become a
structural component of educational improvement in Ecuador.
KEYWORDS: online educational platforms, academic performance, digital
competence, virtual education, Ecuador.

RESUMEN

Este articulo analiza el uso de plataformas educativas en linea
como herramienta estratégica para mejorar el rendimiento académico de
estudiantes en Ecuador, especialmente en educacion basica y bachillerato
técnico. En el contexto pospandémico, marcado por una acelerada
digitalizacién educativa, estas plataformas se han consolidado como
espacios clave para garantizar la continuidad pedagodgica, fortalecer
competencias y facilitar la interaccién docente-estudiante. Desde un
enfoque documental-analitico basado en estudios empiricos y fuentes
oficiales, se destacan beneficios como el acceso ampliado a contenidos, la
personalizaciéon del aprendizaje, la autonomia estudiantil y el trabajo
colaborativo. Herramientas como Moodle, Microsoft Teams, Google
Classroom y Educa permiten una retroalimentacién inmediata,
autoevaluacion y acompanamiento académico, lo cual incide
positivamente en el rendimiento escolar, especialmente cuando se integran
con metodologias activas y contextualizadas. Sin embargo, persisten
desafios como la brecha digital, el acceso desigual a dispositivos y
conectividad, la escasa formacién tecnopedagdgica de los docentes y la
débil cultura institucional de innovacién educativa. La investigacién
concluye que para lograr un impacto sostenido es necesario un enfoque
integral que contemple el fortalecimiento de competencias digitales
docentes, el redisenio curricular orientado a la virtualidad, la inclusién
tecnolégica con equidad y la institucionalizacion de practicas pedagogicas
mediadas por TIC. Asi, las plataformas digitales dejan de ser una solucién
temporal y se convierten en un componente estructural para la mejora
educativa en Ecuador.

PALABRAS CLAVE: plataformas educativas en linea, rendimiento
académico, competencia digital, educacion virtual, Ecuador.
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INTRODUCTION

In recent decades, the field of foreign language education has undergone a
paradigmatic shift, transitioning from traditional, teacher-centered instruction toward more
dynamic, learner-focused approaches. Among these, Project-Based Learning (PBL) has gained
considerable traction as a pedagogical strategy that not only fosters language acquisition but
also cultivates essential twenty-first-century skills such as critical thinking, collaboration,
creativity, and problem-solving. PBL is grounded in constructivist and sociocultural learning
theories, positing that learners construct knowledge more effectively when they engage in
meaningful, contextualized activities that reflect real-life challenges. Within English as a
Foreign Language (EFL) instruction, this approach creates a framework in which students use
English not merely as a subject to be mastered, but as a functional medium through which they

investigate topics, solve problems, and communicate outcomes to authentic audiences.

The increasing adoption of PBL in EFL classrooms reflects a growing recognition of the
limitations inherent in traditional language teaching practices, which often emphasize
grammar-translation techniques, isolated vocabulary drills, and teacher-led explanations.
Such methods, while capable of producing grammatical accuracy and facilitating standardized
testing performance, frequently fall short in promoting communicative competence, learner
engagement, and the ability to apply language flexibly in diverse sociolinguistic contexts.
Moreover, the static nature of traditional instruction often reduces learners to passive
recipients of knowledge, undermining opportunities for authentic language interaction and the
development of higher-order cognitive skills. In contrast, PBL situates language use within
holistic, integrative tasks that require learners to collaborate, conduct research, synthesize
information, and produce tangible outcomes such as presentations, reports, videos, digital
portfolios, or community-based projects. This process, in turn, activates a wide array of
linguistic, cognitive, and socio-emotional skills that contribute to a more profound and

sustained acquisition of the target language.

The effectiveness of PBL in language education lies in its emphasis on meaningful
interaction, autonomy, and purposeful communication. Through sustained engagement with
real-world problems or thematic inquiries, students are encouraged to internalize vocabulary,
grammar structures, and functional language in ways that are personally relevant and socially
significant. As they work through the various stages of a project—planning, research,
execution, revision, and presentation—students learn to use English strategically and
reflectively, guided by communicative goals rather than artificial exercises. Furthermore, the

iterative nature of PBL encourages ongoing feedback and reflection, fostering metacognitive
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awareness and a deeper sense of ownership over the learning process.

The relevance of PBLis particularly evident in educational contexts like Ecuador, where
national curricula increasingly emphasize communicative competence, intercultural
understanding, and the integration of technology in language learning. Educational reforms
such as the national curriculum guidelines for English teaching promote active, student-
centered approaches that align with international frameworks like the Common European
Framework of Reference for Languages (CEFR). These reforms seek to move beyond rote
memorization and align language education with global standards and local realities, creating
a demand for methodologies that promote student agency, critical thinking, and real-world
language use. In this regard, PBL provides an opportunity to reconcile these aspirations by
situating English learning within projects that resonate with learners' interests, communities,
and lived experiences. Moreover, the incorporation of digital tools into PBL—ranging from
online research and multimedia production to the use of learning management systems and
collaborative platforms—further enhances its potential to bridge formal instruction and digital
literacy, equipping students with the competencies required for academic, civic, and

professional success in an increasingly interconnected and multilingual world.

The pedagogical benefits of Project-Based Learning in English language education are
not merely theoretical but are increasingly supported by empirical research from diverse
instructional settings. Numerous studies conducted in Latin America, and specifically in
Ecuador, have documented measurable improvements in learners’ oral fluency, pronunciation,
vocabulary retention, and overall communicative confidence when exposed to well-structured
PBL environments. These projects often involve thematic units that encourage learners to
explore social, cultural, environmental, or technological topics through English, culminating
in the creation of concrete products or performances that serve communicative purposes
beyond the classroom. Unlike conventional exercises that often lack relevance or authenticity,
project tasks demand purposeful language use, frequent negotiation of meaning, and active
application of language in context—conditions that are highly conducive to second language

acquisition.

PBL proves particularly effective in addressing one of the most persistent challenges in
EFL teaching: fostering students’ willingness to communicate. In contexts where learners may
experience anxiety, low self-esteem, or a perceived lack of competence in using English, the
collaborative and creative dimensions of PBL help to mitigate affective barriers. When students
are invited to express personal opinions, work in teams, and co-construct knowledge around
meaningful tasks, they tend to develop greater confidence and ownership over their linguistic

output. These psychosocial outcomes are crucial, as they contribute to learners' long-term
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motivation and engagement with the language, which are essential for achieving both academic

and functional proficiency.

The application of PBL also aligns with broader educational goals of equity and
inclusion, particularly in multicultural and multilingual contexts such as Ecuador. Project-
based tasks can be designed to incorporate local knowledge, cultural identity, and social
concerns, allowing students to engage with English through themes that reflect their realities
and aspirations. This contextualization of learning not only makes the target language more
accessible, but also empowers students to become critical thinkers and active participants in
their communities. In this sense, PBL serves as a vehicle for both language learning and

citizenship education, offering learners a voice and a purpose in their academic journey.

The digital component of modern PBL practice enhances its pedagogical effectiveness
by providing tools for research, collaboration, and multimodal expression. Students who create
podcasts, videos, blogs, or digital posters engage with English through various modalities,
reinforcing their understanding of form and meaning while developing media literacy.
Teachers, in turn, can leverage technology to facilitate feedback, curate content, and scaffold
the learning process. The integration of Information and Communication Technologies (ICTs)
within PBL not only enhances learners’ linguistic outcomes but also prepares them for the

demands of a knowledge-based society in which English is a key medium of global interaction.

While the pedagogical potential of Project-Based Learning in English as a Foreign
Language instruction is well recognized, its effective implementation demands careful
consideration of several interdependent variables. Among the most significant is the teacher’s
role, which shifts from that of a transmitter of knowledge to a facilitator of learning processes.
In a PBL-oriented classroom, the teacher must design and sequence tasks that are both
linguistically appropriate and intellectually stimulating, monitor group dynamics, provide
ongoing feedback, and mediate the development of target competencies. This requires not only
content expertise but also strong pedagogical judgment and a deep understanding of the
learners’ cognitive, emotional, and social profiles. Many teachers, especially those trained
under more traditional paradigms, face challenges in adopting this new role due to limited
professional development opportunities, lack of institutional support, or unfamiliarity with

collaborative and inquiry-based methodologies.

Another factor that greatly influences the success of PBL in EFL contexts is the degree
of curricular flexibility allowed within the educational institution. In environments where the
curriculum is rigid, textbook-driven, and exam-oriented, it can be difficult to integrate long-
term projects that require extended timelines and cross-disciplinary collaboration. Teachers

may feel pressure to cover predefined content within limited timeframes, leaving little room
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for the creative exploration that PBL entails. Moreover, assessment practices in such contexts
often prioritize standardized testing and individual performance, which may conflict with the
process-oriented and collective nature of project-based work. These structural tensions
highlight the importance of aligning institutional policies, curricular goals, and evaluation
strategies with the pedagogical principles of PBL in order to create a coherent and supportive

learning environment.

The effective deployment of PBL in EFL classrooms hinges on the availability and
accessibility of technological resources. Although digital tools can significantly enrich the
project experience—allowing learners to research, communicate, and present their findings in
innovative ways—technology integration remains uneven across educational settings,
particularly in low-income or rural areas. In Ecuador, where disparities in infrastructure
persist, the lack of reliable internet access, devices, or digital literacy can limit the scalability
and inclusiveness of PBL. Therefore, equity considerations must be at the forefront of
implementation strategies to ensure that all students, regardless of their socioeconomic

background, can benefit from this pedagogical model.

It is also necessary to acknowledge the cognitive and emotional demands that project-
based learning places on students. While many learners thrive in PBL environments, others
may struggle with the ambiguity, autonomy, and workload associated with extended tasks. For
students accustomed to traditional instruction, the transition to a project-based model can
provoke uncertainty or disengagement if not adequately scaffolded. To address this, teachers
must provide clear guidance, set realistic expectations, and foster a classroom culture that
values collaboration, experimentation, and iterative learning. This includes designing projects
that are appropriately challenging, contextually relevant, and differentiated to accommodate
diverse learning needs. Formative assessment practices, such as peer evaluation, learning
journals, and self-assessment checklists, play a key role in supporting student growth

throughout the project cycle and should be systematically integrated into the PBL framework.

In light of these considerations, it becomes evident that the implementation of PBL in
EFL education is a complex and multifaceted endeavor that requires systemic alignment,
pedagogical expertise, and a commitment to learner-centered principles. However, when these
conditions are met, the outcomes are not only linguistically beneficial but also intellectually
and personally transformative. The evidence indicates that PBL can serve as a catalyst for
meaningful educational change, helping students move beyond mechanical language use to
develop communicative competence, intercultural awareness, and lifelong learning skills. As
such, its integration into English language instruction merits continued research, investment,

and innovation.
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Given the evolving educational landscape and the increasing demands placed on
language learners to function effectively in globalized, multicultural contexts, it is imperative
to reexamine the pedagogical approaches used in the teaching of English as a foreign language.
Project-Based Learning emerges in this context not merely as an alternative method, but as a
transformative paradigm capable of aligning language instruction with contemporary
educational priorities such as learner autonomy, digital competence, critical literacy, and real-
world applicability. Through its emphasis on student agency, authentic tasks, and collaborative
problem-solving, PBL offers a viable response to the limitations of traditional EFL

methodologies and provides a platform for deep, lasting, and transferable learning.

In Ecuador, where educational reform efforts have prioritized communicative
competence, bilingualism, and the integration of technologies into the curriculum, the
relevance of PBL is particularly salient. Government policies and academic institutions have
begun to recognize the need for more interactive and meaningful language instruction that
reflects both global standards and local realities. Nevertheless, there remains a gap between
policy aspirations and classroom practices, particularly with regard to the training and support
needed for teachers to implement learner-centered approaches effectively. Addressing this gap
requires not only institutional commitment but also scholarly inquiry into the processes,
outcomes, and contextual variables that shape the implementation of PBL in diverse

educational settings.

This study is situated within that broader effort to understand and enhance English
language education through innovative, research-based practices. By synthesizing findings
from national and international literature, examining case studies from Ecuadorian
classrooms, and drawing on theoretical frameworks in language pedagogy and educational
psychology, this article seeks to articulate a comprehensive analysis of how PBL impacts the
teaching and learning of English as a foreign language. Specifically, it explores the pedagogical
foundations of PBL, its alignment with communicative language teaching principles, the
conditions necessary for its successful application, and the challenges and opportunities it

presents for language educators and learners.

Table 1. Key Dimensions of Project-Based Learning in EFL Instruction

Analytical Dimension Synthesis of Key Insights

Pedagogical Foundations Grounded in constructivist and sociocultural
theories; emphasizes authentic,
contextualized, learner-driven tasks.

Contrast with Traditional Methods Moves beyond grammar translation and rote

learning toward integrated, communicative,
and task-based language use.
Benefits for EFL Learners Enhances fluency, vocabulary, oral
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production, motivation, confidence, and
critical thinking in language use.
Relevance to Ecuadorian Context Aligns with national curriculum reforms and
addresses the need for meaningful, locally
relevant English learning.
Implementation Challenges Includes limited teacher training, rigid
curricula, digital inequity, and resistance to
student-centered approaches.

Role of Technology Facilitates multimodal learning,
collaboration, and  digital literacy
development; dependent on infrastructure
access.

Pedagogical Transformation Redefines teaching as facilitation; promotes

learner autonomy, reflective practice, and
educational inclusion.

This research argues that Project-Based Learning should be more than a peripheral
strategy in EFL instruction—it should be central to efforts aimed at cultivating learners who
are not only proficient in English but also prepared to engage with complex, multilingual, and
multicultural environments. By placing students at the center of the learning experience and
using language as a tool for inquiry, creation, and social interaction, PBL redefines what it
means to teach and learn English in the twenty-first century. This pedagogical model thus
holds significant promise for transforming language education into a space of innovation,

inclusion, and empowerment.
MATERIALS AND METHODS

This study adopts a qualitative, documentary-based methodology aimed at analyzing
the pedagogical impact of Project-Based Learning (PBL) on English as a Foreign Language
(EFL) instruction, with a particular focus on the Ecuadorian educational context. Rather than
pursuing experimental quantification, this research engages in a comprehensive interpretative
analysis of academic literature, government publications, case studies, and institutional
reports that examine the implementation, effectiveness, and challenges of PBL in language
education. The documentary corpus was selected through a purposive sampling strategy,
prioritizing sources that provided empirical evidence, pedagogical reflections, or policy

frameworks relevant to the intersection of PBL and EFL instruction.

The corpus included a wide range of academic articles published in peer-reviewed
journals between 2015 and 2024, graduate-level theses from Ecuadorian and Latin American
universities, curriculum guidelines from the Ecuadorian Ministry of Education, and
instructional manuals on active methodologies in language teaching. Emphasis was placed on
documents that addressed measurable language outcomes—particularly in oral

communication—as well as studies that contextualized PBL implementation within socio-
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educational realities such as public schooling, rural education, and digital inclusion.
Additionally, theoretical frameworks from constructivist pedagogy, communicative language
teaching (CLT), and experiential learning were integrated to interpret the findings and

construct a conceptual map of PBL’s influence in foreign language acquisition.

The methodological process was structured around thematic content analysis. Each
document was read critically and coded for recurring categories, including pedagogical
principles of PBL, student outcomes, teacher roles, integration of technology, assessment
strategies, and institutional support. Coding was conducted manually and iteratively, allowing
for the emergence of cross-cutting patterns and comparative insights between cases. Particular
attention was given to how projects were designed, how tasks were scaffolded, and how
students engaged in communicative activities within English-learning environments. The
analysis also considered the implications of infrastructure disparities, teacher training levels,

and curricular constraints as variables affecting the success of PBL interventions.

To ensure the credibility and richness of the interpretation, findings from local sources
were triangulated with international studies, enabling the identification of both context-
specific and globally consistent trends. While the study does not rely on statistical
generalization, it is grounded in methodological rigor through saturation, comparative
synthesis, and theoretical validation. The interpretive nature of this approach supports a
nuanced understanding of the pedagogical dimensions and institutional conditions that

facilitate or hinder the adoption of PBL in EFL classrooms.

The documentary and analytical strategy employed in this research enables a detailed
exploration of how PBL transforms English language education from a mechanical, textbook-
bound process into an active, collaborative, and meaning-oriented experience. This
methodological choice is aligned with the study’s objective to illuminate best practices, uncover
systemic challenges, and generate evidence-informed recommendations that can inform

educational innovation and policy development in EFL contexts across Ecuador and beyond.
ANALYSIS OF RESULT

The findings derived from the documentary corpus reveal a consistent and
multidimensional pattern regarding the effectiveness of Project-Based Learning (PBL) in the
teaching of English as a foreign language. Across a diverse array of case studies, institutional
reports, and empirical research from Ecuador and other Latin American contexts, PBL
emerges as a transformative strategy that reconfigures the dynamics of language instruction.
The central outcome observed is the enhancement of students' communicative competence—

particularly in oral language production—through sustained engagement in meaningful,
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collaborative, and context-rich projects. Unlike traditional pedagogical approaches, which
often isolate grammar, vocabulary, and pronunciation from functional use, PBL integrates
these elements within holistic tasks that demand the application of English for problem-

solving, research, and real-world communication.

Several studies highlight the measurable improvement in learners’ spoken fluency and
pronunciation when English is used as a working language throughout extended projects.
Students participating in PBL activities not only increased their frequency of speech but also
demonstrated greater lexical variation, more accurate use of grammatical structures, and
improved coherence in their oral discourse. These gains are largely attributed to the authentic
communicative demands inherent to the PBL process, which require learners to articulate
ideas, negotiate meaning, and adapt language to various audiences and purposes. For instance,
in projects involving community interviews, environmental campaigns, or digital storytelling,
students were observed to shift from passive vocabulary recall to active linguistic production,

showing enhanced confidence and expressiveness in English.

In addition to linguistic benefits, PBL contributes significantly to the development of
affective and metacognitive domains. Learners engaged in project-based environments
frequently report increased motivation, reduced anxiety, and a greater sense of ownership over
their learning process. This is especially relevant in EFL classrooms where language insecurity
and fear of public speaking are common obstacles. The collaborative nature of PBL—through
peer interaction, shared responsibilities, and collective decision-making—helps to create a
supportive learning atmosphere that encourages risk-taking and resilience. In Ecuadorian
classrooms where students often face socioeconomic and psychological barriers to learning,
PBL has proven effective in humanizing the language-learning process, validating students’

backgrounds, and building inclusive communities of practice.

Another recurring theme in the results is the redefinition of the teacher’s role from an
authoritative source of knowledge to a facilitator, guide, and co-learner. In successful PBL
implementations, teachers curate learning resources, scaffold language input, provide
formative feedback, and design communicative tasks aligned with real-world genres and
discourse types. This pedagogical repositioning requires a high degree of professional
expertise, flexibility, and creativity. Nevertheless, many teachers report that the shift towards
PBL enhances their own sense of professional agency and leads to more dynamic classroom
environments. In Ecuador, where top-down curricular mandates often constrain instructional
practices, educators who implement PBL strategies describe increased autonomy in lesson
planning, stronger engagement with students, and greater satisfaction with the learning

process.

‘@@@@ 9|Pagina




InnovaSmT

ta Multidisciplin

ISSN 30911826 | * :7% Innovacion Ciencia y Tecnologia /enero —junio 2025/ Vol. 3, - No. 1

— Doi: 10.70577/innovascit.v3i1.32

The integration of digital technologies in project-based language learning has amplified
the pedagogical potential of PBL. Learners who use multimedia tools, collaborative platforms,
and online research engines during project work become more adept not only in language use
but also in digital literacy and multimodal communication. These tools allow students to
produce more complex and polished linguistic outputs, such as subtitled videos, interactive
presentations, or blog entries, and to share their work beyond the classroom, fostering
authentic audience interaction. The use of technology also facilitates differentiated instruction,
enabling learners to work at their own pace and access a wider variety of resources that match
their interests and proficiency levels. However, this integration is not without its limitations.
The results indicate a persistent digital divide in public education systems, where inadequate
infrastructure, inconsistent connectivity, and limited access to devices hinder the scalability of

PBL in lower-income schools.

Despite its pedagogical promise, the data also reveal that the success of PBL in EFL
contexts depends heavily on institutional support, including time allocation, curricular
flexibility, and professional development. Teachers frequently cite the pressure to comply with
rigid schedules and test-driven standards as barriers to implementing projects effectively.
Additionally, the lack of systematic training in project design and language assessment
strategies often results in superficial or fragmented applications of PBL, reducing its
transformative potential. Even when educators demonstrate high motivation, the absence of a
school-wide culture of innovation or collaborative planning spaces can isolate efforts and limit

sustainability.

Examples of well-executed PBL experiences demonstrate that these challenges are not
insurmountable. In schools and universities where institutional leadership supports learner-
centered methodologies, where teachers engage in reflective practice and ongoing
collaboration, and where learning is connected to students’ realities and aspirations, PBL
becomes a driver of educational quality and equity. These environments promote not only
language proficiency but also critical awareness, intercultural understanding, and student
empowerment—dimensions that are increasingly central to twenty-first-century language

education.
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The results of this analysis strongly support the integration of Project-Based Learning
as a core strategy in EFL pedagogy. While logistical and structural challenges persist, the
pedagogical gains observed in terms of communicative competence, learner engagement, and
holistic development justify a renewed commitment to this approach. To maximize its impact,
PBL must be implemented with intentional design, supported by professional development,
and embedded within an educational vision that values creativity, inclusion, and meaningful
learning. Its adoption represents a strategic step toward transforming English language
instruction from a static exercise in form mastery into a dynamic, student-driven process of

exploration, expression, and global connection.

CONCLUTION

The findings of this study affirm that Project-Based Learning represents a highly
effective and contextually responsive pedagogical strategy for enhancing the teaching of
English as a foreign language. Through its emphasis on learner autonomy, authentic
communication, and interdisciplinary integration, PBL not only addresses the linguistic
dimensions of language acquisition but also nurtures broader educational outcomes such as
motivation, collaboration, and critical thinking. When implemented with thoughtful design
and pedagogical integrity, PBL transforms English language instruction from a static,
textbook-centered experience into a dynamic process of inquiry, creation, and real-world
engagement.

Evidence drawn from the documentary corpus underscores that PBL significantly
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improves oral proficiency and communicative competence among EFL learners, particularly
by providing extended opportunities for meaningful language use in socially relevant contexts.
Students engaged in project-based activities consistently demonstrate enhanced fluency,
vocabulary usage, and pronunciation accuracy. Moreover, the shift in classroom dynamics
fostered by PBL—marked by peer collaboration, student-led exploration, and scaffolded
teacher support—contributes to reduced language anxiety and increased confidence, especially
in speaking tasks. These affective gains are essential for sustained language development and
long-term learner engagement.

The results also highlight the pedagogical transformation required for PBL to succeed.
Teachers must assume new roles as facilitators and designers of learning experiences, moving
beyond content delivery to create rich, multimodal environments that integrate language with
critical inquiry and collaborative problem-solving. For many educators, this shift demands
professional development, institutional support, and access to digital tools that enhance the
design and implementation of projects. Where such support systems are present, PBL can
serve as a catalyst for innovation in language teaching and institutional culture.

Despite its potential, the successful integration of PBL into EFL instruction is
contingent upon addressing several challenges. Infrastructure gaps, rigid curricula, and
limited assessment frameworks continue to hinder widespread adoption, particularly in under-
resourced schools. Furthermore, the absence of coordinated training programs and planning
time restricts teachers’ ability to fully explore the possibilities that PBL affords. These obstacles
must be confronted not as isolated limitations but as structural conditions that require
systemic investment and educational leadership committed to learner-centered reform.

In light of these findings, this study advocates for the broader institutionalization of
PBL within English language education in Ecuador and comparable contexts. Rather than
being reserved for isolated pilot programs or extracurricular initiatives, PBL should be
embedded within national curriculum policies, supported by training and evaluation
mechanisms that align with its pedagogical philosophy. By doing so, educational systems can
move closer to fulfilling their commitments to equity, innovation, and the cultivation of
communicative, empowered learners who can engage meaningfully in both local and global
arenas. Project-Based Learning is not merely a method—it is a vision for education that places

language learning at the intersection of thought, action, and transformation.
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